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Finnish research in adult educatibh.falls into three 
categories^ philbsophicalr histbricalr and empirical, (Philosophical 
research involves the analysis of the concept of adult edact.tion -and 
its relationship to bther.levels of education. Impirical.iresearch 
embraces^the psychblogicalandsbciblogical study bf students^ 
t_eachers> institutibnsr and_ ped'agbgic theory.) Ontil_ recertly , 
philbsbphical. and historical research predominated. Empirical 
research has_ been primarily sociologically oriented and has placed " 

teaching prb.blems in minor position Other empirical research 

include! descriptive and participation studies. Since 1975, when 
adult education was first defined as part of theFinnish educational 
system # the* need to train adult educators has been stressed. A need 
for .research- was identified in the following areas: adult education 
needs in society^ obstacres preventing the poor from part-\cipatib 
adult educaticnr the possibilities and means for active recruitment r 
teaching^ met hcds that mee'^^the specia 1 needs of ^;tfae aduit^ learner , 
.and the professional image^of _aduit educators. Comparative studies oh 
^$he organization and structure of adult educatibh^ in' Nordic countries 
are also needed^ _Eesearch^in the areas of educational planhingr 
notching the needs of learners with delivery systems r and the 
pdtential for computer-assisted instruction is also necessary. 
fEeferences are appended.) (MN) 
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Our decision to focus on aduit education research from a Finnish perspective^ 
instead of f fbtDi 'a broad Scandinavian view, was made for the following reasons: 

\ 1 ........ . .1 _ ... \ ! _i ^ 

1. Graduate work for the training of adult education researchers 
enjoys a long tradition in Finland. Since 1925, adult education has 
been taught at the university level, and since 1946 Finland has had 
a full-time professor of adult education. Graduate study, which 

is now located at the University of Tampere, enables students to 

_ - --- ___ _ _^ « 

work toward the fbllbwirig degrees: Master of Social Sciences^ 

Licentiate, and Doctor of Philosophy. 

2. This review of research efforts arid trends in Finnish adult 

education is based on the authors' knowledge of Finnish arid Eriglish 

resources. In addition, Johnson studied at both the University of 

Tampere and Turku University as a Bi-centennial Suomi Society % 

scholar, and Niemi participated as a major presenter and resource 

facilitator at the first national seminar of Finnish training 

directors and university professors from education, jjusineas, 

psychology and sociology. The theme of this semina^^ ^'Goopera- 

tion Between Higher Education and Economy in the Field of Personnel 

Development , "^reflected a plea from industry for closer ties with 

the university. The Foundation for Research in Higher Education 

arid Science Policy which sponsored this seminar has plans to 

_ __ ___ __ •' 

facilitate further dialogue in the area of adult education. 

Havirig established the ratioriale for our Finnish case 8tudya_jwe^ beli eve it 

is impbrtarit tb provide ybu with a frame of refjererice for bur discussion of re- \ 

. search arid currerit trerids and problems. Iri 1975 the Adult Education Committee 

defined adult educatibn as: 

o 
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• _• • organized learning opportunities for adults^ who 
after having completed or discbntihue<J their school 
education^ norm|lly are or have been members of the work- 
ing cbirantinity. 

This cdtmnittee also formulated the following aims of adult education policy: 
^ 1. equalization of educational opportunity by removing social, 

economic, regional, and intellectual obstacles to lemming, 

2. developmifent of professional skills and ability for adults 
to learn through lifelong education, . . 

3. provision of increased opportunities for democratic 
participation in society, and 

4. development of versatile persons through a variety.^of 

2 

cultural pursuits. 

" To help us to grasp quickly a gestalt of the fields Huuhka has pirdvlded us 

with a system. He states that adult education can be divided as follows: 

. . . first into general (liberal) adult education and 
vocatiphal adult education^ even though it is not often 
possible or even purp^sitful to aim at making this dis-^ 
tihctibh in practice. 

The area of liberal adult education he divided into residential institutes, 
leisure-time institutes, and organizational adult education. The residential 
institutes include folk high schools and sports institutes. The category of 
leisure-time institutes comprised the following: civic and workers institutes,^ 
evening secondary schools, and correspondence institutes. Finally, organiza- 
tional adul t education embodies the--sUidy__circlei : — — 

Vocational education, which Huuhka calls training, takes place at vocational 
institutes, in addition, training occurs in business^ industry^ and government 
agencies. The latter also provide training opportunities to the adult leairner 
in society. 
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eonspicubusly absent as a highly developed delivery systetn is the university, 
whosis isxtishsibh activities are litdited to some lectures and summer session offer- 
ings. However i the cultural services spdnsdrea by libraries relate closely to 

adult education, arid radio arid television stations offer both formal courses 

_ _ _ 4 

a^d cultural activities. , ^ 

' in a more recerit article, Huuhka points out ,the inadequacy of vocational 

ediicatibri arid calls for new organizational arrangements. He does acfebwl edge 

the iricreased training provided by government arid industry and plaris to oirgahize 

supplementary education through untvetsities and institutes.^ 

The Institute of Adult Education at Tampere University has taken care of 

. some af the training nee^s of the field, it haa, as a Depai:tment of Adult and 

Youth Education, been responsible for preparing professional adult educators for 

the degrees of Master of Social Sciences, Licentiate^ and Doctor of Philosophy. 

As for research, Tuomisto states: 
^ ••- ' - - 

The" themes of the research projects made "li>y the p^r^bririel 
of the Institute and students' have centered quite brie- 
1- : sidedly around the ^r^ariizatibris 'of Eliberal^ adult educa- 
tion and the* ii activity. We must state that the research ■ ^ 
work done in the Institute* has been plariri arid cbbrdiri^ted 
rather badly arid it hasgbeeri limited altnbst whblly tb ' 
necessary examinations. : > - . 

"Research: the Finnish Persf^ect^ive - ^ « 

When we review adult eciucatibri research from, the Finnish perspective, it 

beomes clear that the res eMHstiH-to- date falls into Aianen^s categories of (1) 

__ __j _ . I. 

- phil b8ophica i^(lXJijjsroHr mA (^)- ATnpf rf rat . Aianeri-def ities -theae-categories 

as follows: . 

By philbsbphy of adult education is_ineant a scientific ap- 
proach i^eekirig to analyze the concept of adult education, 
tb exaiffirie its relationship to the education of children 
arid ybuth, arid to clarify problems concerning the ultimate 
aims bf adult educatibn. Empirical reseiarch embraces the 
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psychblogical arid sbcidlbgical stlidy of istuderits, teachers 
arid iristltutibris arid bf their activities , and, addition, 
the empiribal^ develbpnierit of paiedagbgic. theory • 

i Iri regard to adult educatibn research in the ^Nordic couutries, Milsen re- 

pbrts^^ai - Finland is -the^^-^^ country where work has been done concerning a 

philosophy bf adult education. This early focus on philosophy has had both 

positive arid negative results in the development of Finnish adult educatibn re- 

search. On the positive side, Castren, as early as the 192G.'s, set himself the 

task of creating, a general theory of adult education, based on English adult 

edacat:ipn theory, 

in his work on adult education theory, Harva took the view that educatibn 
:. includes adult education as an prg^riic element . . Other research rej.ates to the 
roles of workers in civic institutes;; The coritiriued recbgriitiori bf the itnpdr- 
tarice of further research into a philbsophy bf adult education is expressed by 
Lehtonen: 

- ■ - : / - - . - . ' : 

The^defiriitibri . . . bf adult education is a question of 
€iemandirig arid exterisiye research which would require 
... exterisive hahdlirig bf the theoretical concepts. . . ; 
Frbm the poirit bfview bf the development of adult educa- 
tibn as a partictiiar sbcial science, this kind of research 
wbuld be of primary impbrta^ge, arid it awaits the research 
CerU who will carry it diit. 

; On the riegative side, the first professor of adult education took the posi- 

tibri that philbsbphical research was manageable only by an individual and that 

empirical research was not. this arbitrary view has prevented ^he Adult Educatibn 

tnstitii te at-Ta mpere University from providing leadership in meeting research 

needs in the field. In his own recent book, SUGMEN AtKUISKASVATUS (Finnish Adult 

.Education) this limited perspective is revealed. The translated text reads in 

jjart as follows: -> 



Theoretical interpretations ... of the goals bf adult _ 
education are nearly always one individual's respbnsibilit^, 
and interpretative assistance frequently exists In the 
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literature... Empirical studies ari_ generally stich large 
tasks ^|hat no one individual has the capacity to undertake 
them. • ; 

Historical research on adult education in Finland has occurred in both 

. Finland and the United States. HuUhka has publiished an excellent study of 100 

years of Finnish adult education. He selected the year 1874 as the historical ^ 

starting point in Finnish adult education, with the founding of Kansanvalistusaeur^ 

the Society for Popular Culture. Although he recognized that the education -of 

adults existed earlier, the formation of sequential activities can be traced 

only since the development of the society. He divides this history into three 

periods: (1) the phase of ofganizlhf;, 1874-1920 (a period that includes the 

independence of the coun-ry); (2) the phase of becoming settled^ 1920-1939; and 

(3) the phase of extending. This historical report of free cultural activities 

- - - - 12 
(adult education) is the beginning point of an important soQial history. 

, Two doctoral disseratibhs have been completed at Indiana University on the 

history of the Finnish Folk School. Larson's study is a comparative one which 

records the development of thfe^dlk school Iti Denmark, Finland, Norway, Sweden 

- J3 - _ _ _ _ - - ' - 

and the Unit«.U States. The material on the Finnish Folk School forms a chrdnblbf 

not* a social history. A litnitatidn of the Finnish section was that the author 
did not use primary so\irces but based his Finnish perceptions strictly on contem- 
porary literature. Leskinen, in his historical research, did use primary sources 

and discussed factors and forces that affected development of the residential 
14 ' 

folk flchooi* 

According tc Huuhka, empirical research "has mainiy been sociologically 
oriented emp,irical rese^^ where didactic problems [^teaching] have been in 
minor position. Under this empirical rubric, one finds descriptive studies 
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focusiiig dri students, like Oksarieh*s study of folk high school students, Per- 
haps the most useful work has been the participation studies of Lehtbneh and 

Tuomisto. The research findings, based on a-natibhal sample, centered on who 

17 . __ _ jg ' 

participates^: study disposition, expectations of adult populations, conceptibh 

1- : _. : . iQ _ _ _ _ ^ _ _ __ 

of adult education and participation, arid the level of activation' (participation 

scales). This research generated an activation model and studied its ap- 

plicabillty to the planning of adult education systemisr. 



The participation studies had shown that the least educated adults were 
hot being reached through adult education. Kekkanen describes a. successful 
eacperimeht using Freire's pedagogy with prisoners and' other groups who were 

hot participating actively in adult education i.e., pensioners in rural areas. 

- . ^ ^_ ^_ ^ _ _ _ _ 1 2L ^ 

North Flhhish guest workers, unqualified laboratory workers .^ eiid housewives. 

The earlier connnent on the lack of didactic (teaching) raaearch reflects 
the author's ability to locate only one study on methods. It focused on com- 
bining cbrrespbhdehce ahd bral methods in teaching secondary school subjects 
to adults. 

Pollcy-Makihg Studie s 

The 1975 Adult Education Committee's Report defihed adult educatioh^ fbr 
the first time, as a part of the society's educational system. This fitting of 
adult education into the whole system of the lifelong education resulted in a 
five-part pattern: pre-primary, primary, secondary, higher and adult education. 
With respect to the functions of adult education, the study set certal'ii prioritiei 
arxd contained the committee's proposal that respdnaibility for the provision of 
adult education belongs to the Ministry of Education. In order to meet the many 
aims proposed in tiiis study, the need for training adult -educat era was stressed. 
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As for research i basic research and thebry-buiidirig were stressed. The committee 



emphasized particular areas pf heeded research in the field as follows: 

1. to ascertain adult education needs in society; 

2. to study the obstacles that prevent those with the poorest / 
initial education and lowest participation rate from participating 
in adult education; . • - . 

3. to expound the possibilities and means of active recruitment ;" 

4. to pursue didactic research into the special requirements of 
adult stuoy, with special emphasis on the overcoming of learning 
difficulties; antl ' c 

r 

/fi? _ _ _ 

5. ' to conduce research into the prbfeigsibhal inrage bf adult 
A . 26 

educators. - _ 

The decision to start refbrming the' adxilt educatibh system has be^uh. In 



1978^ the Finnish government established principles that will provide a strong 
fbuhdatibh fbr lifelong education^ in the cbmpulsbry school system. They will 



give tb adults bppbrtuhities tb renew knowledge, skills, and abilities for fuller 
participatibh as workers and citizens iri society. Vocational training will be 
expanded, arid more flexible opportunities will be provided for ada3 ts to meet 
requirements of comprehensive school and secondary school, in 1980 a new law 
will become in effect, guaranteeing workers the right /to take study leave for 

periods of time without losing job benefits. At this time, there is no remunera- 

-- -- 27 - =1- 

tion available for study ieava. 

Anotl^er important area of policy-making studies is peace research, v/hich 

hj&B expanded the narrow concept of peace as the absence bf war to a concept bf 

' 28 

peace as the absence of direct and structural violence. This research has 

implications not only for the content of adult education programs^ but for the 

effects of those programs on society as a whole. 



Trends and Issues 

Adult educators in Finland continue to have close relations with their 
cauriterpairts in other countries. This situation has been especially true of 
"educationai "ihstitutibris representing the world of work, where close cbllabdri^^on 
has taken place. On the fdrtnal levels Nordic cooperation has been established 
through the No,rd±c Cultural Coimnissidn. This Cdmmissibri appointed a special 
committee; known as thB Nordic expert cdiirmittee dti research, within, adult education. 
The committee made the following recommendations: 

1. Each Nordic country will ""require centers for adult education 
research, documentation and teaching. 

2. Comparative research studies are needed on analyses of the 

orgahizatibn and structure of adult education in Nordic countries. 

5 ■ 

3. Studies are heeded on participation, teaching, etc. within similar 

1 1_ JL_ 1 L 29 

forms of adult education institutions. ' 

Another example of regional cbbpefatioh was a workshop org^ized by the 

Council of Europe for participants from Norway, Finland, and Sweden to analyze • 

30 

the application of educational technology. ^ 

On the interna tibhal scene, Finnish adult educators have worked closely with 
other countries through the effbrts of the Finnish Assbciatibri bf Adult Education 
drganizacions, a cddper&tive body bf 12 drgahizatibhs. The Assbciatibh was 
created to develop policy for adult educatidri and to prbvide linkages wi^h adult 
educators throughout the world. Here, Finland is viewed as a pdssible bridge 
between countries of Eastern and Western Europe. Thrbugh an annual meeting in 
Finland, opportunities for international exchange have occurred, initially 
the meetings were held; in cooperation with the European Bureau of Adult Educatidn; 
these were expanded in the I970*s to include adult educators from developing 
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cbuhtfles. The 19^9 meeting In Finland was scheduled to fol'lbw the iSeiieral , . 
Meietlng of tfie International Council for AdtU-t" Education ^ to enable adult educa- 
tors from 28 countries to participate. The theme of -Adult Education for the 
» Future was approached through three sub- themes; Prospects for the Future^ The 
New Ihterhatibrial Economic Order in Adult Education^ arid Peace Research as the 
Basis for Peace Educatlbri., 

As for adult- education research, Susiharju of Helsinki University dealt 
with fixtures research and emphasized the importance of adopting a critical at- 
titude tdward scenarios and models by examining the values inherent in their 
creation. Swantz, from the University d£ Helsinki, examined the implications 



of participatory research. This research methodology was described against the 

_ \ J _: _ 

background of her work in Tanzania/ - I 



ks for the future development of adult education, Kivistos Minister of 

Education, states: 

. . .education is being brought as a whole into the sphere' 
of national planning fpr the first. time ^ arid ^ in my dpihibn^ 
it was high time to tie adult education into bl&her social, 
planning. Prior to this, adirlt educatidri had been allowed 
to sprout and grow cbmpletely without overall planning arid 
national guidance ^ while: at the same fime the rest bf the 
.school system'was being brought into _ever_tighter cbrinectibri 
with the pocial reality surrburidirig it^ The field bf adult 
educatibn that grew but bf "this sort of byer-empliasiz free- 
dbm and private ideas naturally was marked by a lot of 
deficiencies and distprtibns^ but it must be admit^|d that 
mariy .parts bf the field eadiibit urideniabie merits. 

Orie issue that seems to- b.e patamburit relates to control. Roybe earlier 

voiced this cbncerri over the study circle, questioning the use of government 



furidirig for the spreading of one's own aims and Idealogies. Are these experiences 
i^widetlirig horizons of thought h^ asked? But if this education of a voltmtary 

nature were not encouraged, wouldn't there be a loss of initiative, flexibility, 

....... .1 33 r 

and variety in adult education programming? 
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While control of adtilt eidudatidn idbins as an ^ssue, the goals being prcyposed 
for ''the f dlk "Ichbol m:^ht pirasent another issae. In a country which is becoming 



increasingly urban, the suggestion that youth be given practical training in 

- • V '34 . ^ 

ele«nts not found. in industrialized cities inay be totally unrealistic. Will 



young^Suits be interested in the practicafl experience of ^rural life? 

The problem of matchiing die needs of learners with delivery systems con- 
tinues to be a major concern of Finnish adult educators. For Finnish training 
directors;, distance education is a high priority^ Nieml explored the potential 
of fcompter-assi^ted ihstruct^^bh for management training. Uslixg PLATO ffs a mtfdel, 

he discussed the pbtehtial of stich ihstructibh^ along with the implications of 

_ _ 35 
develbpihg such a system in Flhlahd. 

_ r , * 

The heed to do research to meet these cbhcerhs.has been recognized by the. 

Finns. In a recent gbvertimen't annoixh cement , this need was articulated thus: ^ 

» ■ >• _ • _ __ _ 

The d^veloptiien.t of adult education will be based upon a 
cdhtinuihg prdgram df research and experimentation. 
Scientific resources will. be increasingly directed toward : 
the ateas df adult edycatlpn, and the basic knowledge in 
, the . field wjLll be gathered j^nd analyz 
will benefit the overall planning of education. 
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